Customizable and Standardized? A Super-set of

Educational Al Use Labels
Sarah Newman, Al Pedagogy Project

Description

Al policies are nuanced, fast-changing, and use- and domain-specific. Almost every
academic institution is working on (or trying to improve) their Al policy. Rather than having
every institution reinvent the wheel, Sarah Newman and the Al Pedagogy Project team are
developing a customizable “superset” of Al policy “labels.” Designed to be both
standardized and customizable, the labels will identify types and extents of Al use with
definitions, concrete examples, and edge cases. This interactive workshop invited
participants to critique and improve the draft set of labels, identify what was missing, and
opt to be involved with the publication and dissemination of these labels later this fall.

This live zoom workshop on Thursday, September 17, 2026 had 60 attendees. We kicked
things off with intros and some reflections in the chat. | asked:

What is lacking in your current institutional policy?
Some responses included:
e Curiosity!
e What policy? =
e WWe've got pretty simple buckets; no Al, some Al, expected Al. It's not nuanced enough
e Guidance on agentic Al is lacking
e Shared understanding of what terms mean
e Student Input
e We don't really have one - if instructors don't say otherwise, Al use is considered cheating
e C(larity about what happens when misuse is suspected...
e Any space for experimentation / innovation
e the "No Al" zone is fuzzy and not clear

What is the biggest roadblock right now to clear, comprehensive
policies?
Some responses included:

e Silos/legit disciplinary differences



CHANGE in Al/the rapid changes

Disciplinary difference and lack of understanding about Al (where it is now)

Desire to maintain academic freedom/Academic freedom (it's good, bad, and confusing)
different employee groups looking to the others to take the first step
Inclusivity/Understanding of diverse contexts within the university

Research based best practices are unknown

faculty understanding

Nobody seems to want to take the responsibility. Not everyone agrees on what the
policies should be

Lack of conversation between students and faculty

faculty overload

No clarity on what ethics and responsibility is within the institution

The nuance and complexity of Al use - there are so many ways to use Al and its hard to
anticipate all of them

Afraid to get it wrong

Feeling like they were forced upon them/Policies are burdening us

How to get buy-in from students

Where are faculty struggling with policies? Either not following

them, not understanding them, or other?
Some responses included:

I think faculty and students are both overwhelmed and uncertain about what's ok, and
also doing it "wrong"

They don’t remember the policy they read earlier in the syllabus

“It's not allowed” doesn’t leave room for experimentation or asking questions

student struggle with wide variety of messaging from different courses

Some find it restrictive and some are unsure/struggling with shame around transparency
for use

Fear of being accused of breaking policy is shaping their use of Al

Students - lack of clarity, inconsistency from instructor to instructor (even for the same
course).

Students are not usually involved in the policy making process

Also, a definition of what “Al” is. Grammarly can be considered Al in one course, but
might not be in another.



. Drafting an essay
We then discussed the tremendous
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Getting feedback on an essay

® © ® = Essayreviewandimprovement suggestions v

I need help reviewing an essay | wrote for my English class. | have attached a
draft of my essay and the grading rubric my teacher provided. How would you
assess the current draft based on the rubric? Could you please help suggest
ways | could improve it?

Evaluated essay against rubric criteria and identified improvements

Here's an assessment of your essay against each rubric criterion:

Thesis — 4 (Excellent) Your opening paragraph establishes a clear, arguable claim: that the
World State didn't eliminate religion but engineered its replacement, and that Huxley
questions whether civilization can survive without the sacred. This goes well beyond plot
summary and sets up a genuinely analytical lens for the essay.

Use of Textual Evidence — 3 (P ) You specific el effectively —
Mond's locked Bible, the Solidarity Services, Bernard's alienation, the Ford-worship
iconography. However, you rarely quote the text directly. Adding one or two precise
quotations from the novel would elevate this to a 4, as it would show you can anchor your
claims in Huxley's exact language rather than paraphrase alone.

Analysis & Interpretation — 3-4 (Proficient t. #Acellent) This is your strongest body skill.
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Brainstorming possible titles (lightweight)

ChatGPT

‘can you sugge: for
p. | would like:
catchy and memorable, but not cheesy:
“In this session, we wil discuss how students are using Al and what
kind of use, if any, might be permitted in school. We'll go over how to
ey i

+ Permitted, Prohibited, or Productive? Al i the Classroom
+ Aland the Boundaries of Learning
+ When Al Enters the Classroom

‘accessbilty ( + Rethinking Student Work in the Age of Al
of your classroom and the broader educational goals of your
sttt quired, and
‘welcome® 8
# Policy + Decision-Making Focus
+ Designing Al Use: Policies for the Classroom
Here are some h  cloar, ing i + From Access to Accountability: Al in Schools

gimmicky). | grouped them by tone 0 you can see what resonates:

# Clear + Compelling
+ Alinthe Classroom: Use, Boundaries, and Learning
+ Students, Al, and the Question of Use
Alat School: What to Allow, What to Protect
Navigating Al Use in Education
+ Alin Practice: Policy, Permission, and Pedagogy

+ Setting the Terms: Al Use in Education
+ AlPolicy in Practice: What Educators Need to Decide
+ Defining Acceptable Use: Al and Student Learning

# ABit More Distinctive (but still grounded)
+ The Al Dilemmain the Classroom
+ Toaching Alongside Al
* Learning, Shortcuts, and Al

# slightly More Conceptual

+ Askanyt

+ Aland the Work of Learning
+ Classroom Thinking in an Al World

Permitted, Prohibited, or Productive? Al in the Classroom
‘The Line Between Help and Harm: Al in Studc 4 earning
e 112 Bosanrios of Larraca) + tailor them to a specific audience (K-12 vs higher ed, leadership vs teachers), or

When Al Enters the Classroom . y 1 style.
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Brainstorming & planning for a science fair project (extensive)
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| want to make a science fair project that explores how different wavelengths of light affect
plant growth. | have access to basic household supplies. Can you help me come up with
some ideas for how to approach the methodology?

That's a great project id: lear variable, t

and you can actually get interesting results even with simple materials.

Let's build this into a clean, science-fair-ready methodology that’s realistic with household supplies but still rigorous.

1. Core Research Question
Frame it tightly:
How do different wavelengths {colors) of light affect the growth rate of plants?

You can optionally refine:
« growth rate
« leaf size

- germination speed

2. Key Concept (what you're actually testing)

Plants use light for Photosynthesis, but different (colors) are absorbed differently:
- Blue light - strong vegetative growth

« Red light > stem elongation, flowering
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Comparing two sources

= ~

Boston Massacre: conflicting accounts and perspectives

Attached are two accounts of the Boston Massacre. One is from the
perspective of a British soldier, and the other is from the Boston Gazette.
Where do they agree? Where do they conflict? And what might each source be
leaving out?

Welighed competing historical narratives and identified analytical framework >

These two sources make for a fascinating exercise in historical perspective. Here's how they
stack up:

Where They Agree

Both accounts actually agree on more than you might expect. They concur that tensions had
been building for days before March Sth, pointing to the rope-walk brawl on March 2nd as a
key flashpoint. Both confirm that a crowd gathered near the Custom House, that soldiers fired
intoit, and that three men died on the spot with others wounded. Both even acknowledge that
snow and ice were being thrown. And curiously, both documents end with the exact same
letter from Preston thanking Boston's inhabitants for their support of his innocence —
suggesting Preston (or his supporters) managed to get his statement into both the loyalist
and patriot press.

4
Where They Conflict
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Finding new sources
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Why it maters

bnomic.
Pomeranz

Challenges
was “destined” to lead the
Industral Revolution, comparing it
closely with China.

History of

Ro-c

Dunbar-Ortiz

fe The Black Jacobins by CLR
James.

ican Open Veins of Latin America by

Eduardo Galeano

sovereignty of Indigenous
nations.

Reframes the “Age of Revolution”
by focusing on the Haitian
Revolution rather than just the US
or French versions.

Analyzes 500 years of history

explotation.

A Framing Your Research Question
A good research question should move beyond “what happened" to "how" or "why" from a
specific viewpoint. Here are three distinct entry points we could explore to help you frame your
study:
1. The "Pivot" Points: We could look at major events (Iike the Industrial Revolution or WWII)
and see how they are taught in places like India, Egypt, or Japan. How does the "start” or

“end" of an era change depending on where you stand? @

Thematic History: Instead of following a timeline of presidents or kings, we could focus

on a theme like commodity history (how silk, silver, or sugar moved the world). This

B Ervorttoshests 0
naturally de-centers any single nation. ®
Whatdo youwant 1o lear? 3. Methodological Framing: We can discuss how to write a "Counter-Narrative” question.
04 Guidedlearning x [ This involves identifying a “standard" history claim and asking what the evidence looks like

from the perspective of a group that was marginalized or ignored by that claim. 4

Which of these directions feels most helpful for the kind of research you want to do?

& @ CcO




Finding new sources, cont.

What do you want to learn?

could you suggest some readings that are less well known,
maybe even controversial?

To move deeper into the "less well-known" and sometimes controversial territory, we have to
look at works that challenge the very way we define "progress” or "civilization." These autt

often argue that what the West calls "advancement" was experienced as catastrophe or
stagnation elsewhere.

Here are a few works that spark significant debate among historians:

Perspective Recommendation The "Controversy"

Environmental/Materiali Late Victorian Holocausts by
st Mike Davis

Argues that 19th-century
famines in India, China, and
Brazil weren't "natural"
disasters, but were caused
the deliberate imposition of|
British free-market policies|

Southeast Asian The Art of Not Being Governed

by James C. Scott

Suggests that many "uncivil
hill tribes in Asia actually ch
to live outside of states to a

4 Crafting Your Research Question

To turn these perspectives into a research project, we need to move away from general
summaries and toward a specific argument. Let's look at three ways we could structure a
research question:

1. The "Hidden Cost" Framework: We could focus on a specific achievement (like the
Industrial Revolution) and ask: To what extent was the industrialization of Europe

on the ic de

of India or Egypt? &

N

. The "Agency" Framework: Instead of seeing non-Western people as victims of history,
we could ask: How did Indigenous or colonized groups use global trade networks to
maintain their own political sovereignty between 1600 and 19007 ¥

3. The "Alternative Timeline" Framework: We could investigate a specific moment where

history "branched," such as: How does the global narrative of the 15th century change if

we center the voyages of Zheng He (China) rather than Christopher Columbus? &

Which of these frameworks—Hidden Costs, Agency, or Alternative Timelines—interests you
most for your research?
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Understanding vocabulary in context
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In this passage, F. Scott Fitzgerald isn't just describing Tom Buchanan's face; he's describing
his soul. When Nick uses the word supercilious, he is setting the stage for everything we need
to know about Tom’s character.

Ask Gemini

+

Here's a passage from Chapter 1 of The Great Gatsby
where Nick meets Tom Buchanan for the first time. |
don't know what “supercilious" means, but | don't want
just a dictionary definition. Can you explain what this
word means in the context of this paragraph, and also
why it's important to this scene?

He had changed since his New Haven years. Now he was
a sturdy, straw haired man of thirty with a rather hard
mouth and a supercilious manner. Two shining, arrogant
eyes had established dominance over his face and gave
him the appearance of always leaning aggressively
forward. Not even the effeminate swank of his riding
clothes could hide the enormous power of that body—
he seemed to fill those glistening boots until he strained
the top lacing and you could see a great pack of muscle
shifting when his shoulder moved under his thin coat. It
was a body capable of enormous leverage—a cruel
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Gemini is Al and can make mistakes.

What "Supercilious" Means Here

At its root, the word comes from the Latin supercilium, meaning “eyebrow.” If you imagine
someone looking down their nose at you with one eyebrow raised in judgment or boredom,
you've captured the essence of the word.

In this context, supercilious means:
« Coolly Disdainful: Looking at others as if they are fundamentally “less than.”
* Patronizing: A sense of haughty superiority that doesn't feel earned, but rather inherited.

« Contemptuous: A quiet, biting arrogance that assumes everyone else is irrelevant.

Why It Matters to This Scene

The word "supercilious” acts as a bridge between Tom’s physical appearance and his
aggressive personality. Here is why it is the “"anchor” word of the paragraph:

« The Contrast of Power: Fitzgerald describes Tom as having a "sturdy” and "cruel” body
with "enormous leverage.” Usually, such physical strength suggests a laborer or an athlete.
However, the word supercilious pivots that strength away from "hard worker" and toward
“bully.” It tells us that Tom uses his power not to build, but to dominate.

Establishing the "Old Money" Vibe: Tom doesn't have to shout to be heard; his “manner”
does the talking. The superciliousness represents the unearned confidence of the ultra-
wealthy. He doesn't care what Nick (or the reader) thinks of him because he already

Ask Gemini
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Understanding a problem from a math test

[ ] = Solvinglinear equations withdist... ed [ ) = solvinglinear equations with dist... v ~
getridof the +6by from bof
-6=14-6

I got this problem wrong on my test:

Solve for x 2x = 8
2(x+3)=14

1 got x = 5,and my teacher marked it as wrong.
Divide both sides by 2

Show me a step-by-step walkthrough of the correct way to solve this ~ . .
xis being multiplied by 2, so divide both sides by 2to get x alone.

problem in a way that will help me remember for next time.
2Xx + 2 =8+ 2

x=4v

Check your answer by plugging x = 4 back in

g: Getting x = Susually adding 3 after dividing — but you must distribute the 2 first, v
or divide first and then subtract. Let's walk through the right way. Substitute 4 for x in the original equation and verify both sides are equal.

2(4 +3) =2(7) =14~

Startwiththeoriginal equation
Write out what you're given.

2(x +3) = 14 The key thing to remember here is the distributive property — when you have a
number outside parentheses like 2(x + 3) , that 2 must be multiplied by everything
inside, not just the first term. A common mistake is to only divide by 2 on one side or to
5 Distribute the 2to both terms inside the parentheses forgetto apply itto the +3.

Multiply 2 x and 2 x 3 separately. This removes the parentheses. A helpful memory trick: think of the number outside the parentheses as being

2x + 6 = 14 "distributed” (handed out) to each term inside, like handing something to every
person in a group.

Also, always check your answer at the end! Plugging x = 4 back into the original

Subtract 6 from both sid +
uptract © fromboth sices equation confirms it works:2(4 +3) = 2(7) = 14. v

Toisolate the x term, get rid of the +6 by subtracting it from both sides,

3
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How can a simple policy address such broad usage types and
extents? It can’t.

We discussed the difference between:
Type of Use & Extent of Use

And the importance of always differentiating:

What Al uses are and are not permitted, and why
AND

What is this assignment or course meant to teach

We then talked about some best practice principles in any Al policy:
Be exceedingly clear

Don’t be dogmatic

Good reasons go a long way

Discuss openly

Revisit & revise

Require citation and reflection



We discussed existing Al policy precedents and resources (e.g., metalLAB (at) Harvard’s
Proposed Al Code of Conduct and the University of Pittsburgh’'s The Prompt: Resources for
Teaching with Al), tiered policies (e.g., The Al Assessment Scale (AIAS)), and Lance Eaton’s

“Syllabi Policies for Al Generative Tools.”

During the second half of the workshop, | presented the draft set of labels and collected
feedback (11 pages worth!) on how it could be improved, including the columns, rows, and
when/how citation is needed.

A modular, customizable but X
standardized, approach- V2

X

No use

No use Blank tile

Minimal Rmin Bmin Emin Wmin Mmin Cmin

Research Brainstorming Editing Writing Multimedia Coding
woserte | R | B E W D M
mod mod mod mod mod mod mod
Research Brainstorming Editing Writing Data Analysis Multimedia Coding

B. E D.,

Significant sig sig
Brainstorming Editing Data Analysis
Research  Brainstorming Editing Writing & Data Multimedia, = Coding

Outlining Analysis image
production

P- nc - Permitted no cite needed
P- ind - Permitted indicate use / disclose
P- ann - Permitted annotate use (meta reflection/prompt log/other)

Excellent feedback came in from participants, including requests for additional STEM uses,
such as a dedicated mathematics category, as well as missing use cases like tutoring,
self-quizzing, and problem-solving. Participants questioned whether the three levels of Al
use provide enough nuance and suggested alternatives for representing different kinds of
use. They also raised practical questions about whether the labels should apply to an entire
course or individual assignments, how they should be explained to students, and whether
the system could be customized for different disciplines and teaching contexts. Some
participants flagged the potential for cognitive overload and suggested simplifying the
visual system, while others offered specific feedback on the color scheme, including


https://aicodeofconduct.mlml.io
https://teaching.pitt.edu/the-prompt/
https://teaching.pitt.edu/the-prompt/
https://aiassessmentscale.com
https://docs.google.com/document/d/1RMVwzjc1o0Mi8Blw_-JUTcXv02b2WRH86vw7mi16W3U/edit?tab=t.0#heading=h.ir0lbtsflw64

whether color is necessary and concerns that red could be interpreted as “stop” rather than
permitted use.

Twenty-two workshop participants wanted to stay involved with this project and help

contribute to the final set that will be published later this fall. That work is now underway
and will be linked here once it is published in the coming months.

For more information, please contact: newman@aipedagogy.org
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